Getting It Right: Positive
Steps
to Support Behaviour
Chapter title
and Emotional Wellbeing
in Schools

wolverhampton.gov.uk 01902 550609
WolverhamptonToday

@WolvesCouncil

WolverhamptonToday

City of Wolverhampton Council, Civic Centre, St. Peter’s Square,
Wolverhampton WV1 1SH

WCC 1664 04/2018

A Good Practice
Guidance Resource

wolverhampton.gov.uk

Contents
Introduction

Introduction
3

Steps to support behaviour and emotional wellbeing
Step 1 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 8
Step 2 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 9
Step 3 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 9
Steps 3+ . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 11
Assessing the learning environment
Interventions pyramid

12

Assessing and identifying needs

15

Multi-element support planning

17

Interventions and strategies to promote behaviour and emotional wellbeing

20

The purpose of this pack is to provide good
practice guidance for promoting wellbeing and
positive behaviour in school. It outlines steps
that school staff can take to identify the right
strategies, understand children’s needs and
difficulties better, and plan and review support.
The guidance aligns with the Code of Practice
for Special Educational Needs and Disabilities
(SEND). It provides a framework for a graduated
response to identifying needs and implementing
support.
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Contact us

During 2017 we engaged with head teachers
and pastoral leads from various Wolverhampton
schools, as well as with other professionals that
work with children and young people, and with
groups of young people who have experienced
difficulties with emotional wellbeing and/or
behaviour in schools. We asked what the key
issues were. We were told that often there was
not a clear understanding about the steps or
pathway for schools to follow when providing
support for these pupils. Some staff in schools
did not feel confident about identifying difficulties
and knowing how to respond. Some students
said that the way that some school staff
responded to their needs could make things
worse as well as better. At the same time, the
numbers of children and young people in
Wolverhampton that are excluded from school
has been increasing. We know that sometimes
children are excluded when there are
unidentified or unmet needs. That is why getting
it right is so important, and that is why this
guidance has been developed.
This guidance is one part of a plan to improve
support for children and young people’s
behaviour and emotional wellbeing in schools.
Alongside this we are working to ensure that
training is available to schools to help equip staff

Inclusion Support Service
Telephone: 01902 550609
Email: inclusionsupportadmin@wolverhampton.gov.uk
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with the necessary knowledge and skills to
provide effective support, and we want to make
sure that the right external support services are
available where required.
Throughout this guidance we talk about
behaviour and emotional wellbeing. We do not
treat these two things as being the same, but
they are often related. The SEND Code of
Practice defines one area of need as “social,
emotional and mental health”, and has dropped
the term behaviour. While this is helpful, in that it
focuses on the issues or difficulties that may
contribute to behaviour that is problematic,
there is a risk that behaviour can be overlooked
in guidance, while it remains a major concern for
schools. Behaviour is what we see when
children and young people experience difficulties
with their emotional wellbeing and social
development. Behaviour that concerns us is not
simply behaviour that is disruptive; it can include
withdrawn behaviour, anxious behaviour, harmful
behaviour and so on.
Central to this guidance is the idea that getting it
right in relation to emotional wellbeing and
behaviour is not just about the right interventions
or support staff; it is about getting things right at
a whole school level. In 2015 Katherine Weare 1
published a review of what works for promoting
social and emotional wellbeing and responding
to mental health problems in schools. Effective
evidence-based practice in this area starts with
a whole-school approach, as the diagram over
shows.
An effective whole-school approach includes:
equipping staff with the right skills and support;
having effective policies for behaviour and
bullying; engaging with families and children;
using the curriculum to promote wellbeing;
having targeted interventions; and providing
pathways to support.

Weare (2015). What works in promoting social and emotional wellbeing and responding to mental health problems in schools?
National Children’s Bureau.
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What works in promoting emotional wellbeing and responding
to mental health problems in schools?

ENGAGE THE WHOLE COMMUNITY
• Engage pupils through encouraging pupil voice, authentic involvement in learning,
decision-making, and peer-led approaches
• Engage parents/carers and families in genuine participation, particularly those of pupils
in difﬁculties whose families may feel blamed and stigmatised

Adopt whole-school thinking
• Use a ‘whole school approach’, which ensures that all parts of the school
organisation work coherently together
• Provide a solid base of positive universal work to promote wellbeing and help prevent problems
• Develop a supportive school and classroom climate and ethos which builds a sense of connectedness,
focus and purpose, the acceptance of emotion, respect, warm, relationships and communication
and the celebration of difference

Similarly, the recent Government commissioned
independent review of behaviour in schools (the
Bennett Review) 2 makes clear that culture, or
“the way we do things around here”, is crucial.
In this review, Tom Bennett identified eight
features of the contributed to schools being
successful in relation to improving and
promoting positive behaviour. These were:

• a clear understanding of what the school
culture is ‘this is how we do things around
here, and these are the values we hold’;

• committed, highly visible school leaders, with
ambitious goals, supported by a strong
leadership team;

• attention to detail and thoroughness in the
execution of school policies and strategies;
and

• effectively communicated, realistic, detailed
expectations understood clearly by all
members of the school;

• high expectations of all students and staff,
and a belief that all students matter equally.

• high levels of staff and parental commitment
to the school vision and strategies;
• high levels of support between leadership and
staff, for example, staff training;

• highly consistent working practices
throughout the school

• Start early with skills based programmes, preventive work, the identiﬁcation of difﬁculties and targeted
interventions. Work intensively, coherently, and carry on for the long term
• Promote staff well-being, and particularly address staff stress levels

Prioritise professional learning and staff
development
• Understand the risk factors to well-being, and help pupils
develop the resilience to overcome adverse circumstances

VISIBLE LEADERS

DETAILED EXPECTATIONS

Develop supportive policy
• Ensure that there are robust policies and practice in areas
such as behaviour, anti-bullying and diversity, including
tackling prejudice and stigma around mental health

CLARITY OF CULTURE

CONSISTENT PRACTICES

• Raise staff awareness about mental health problems and
the school’s role in intervening early
• Base their response on a sound understanding of child and
adolescent development
• Help all pupils cope with predictable changes and
transitions, and keep abreast of new challenges posed by
technology.

Connect appropriately with approaches to
behaviour management

HIGH STAFF SUPPORT

STAFF ENGAGEMENT

• Respond wisely to ‘difficult’ behaviour, both responding
actively with clear consequences and also understanding
its deeper roots, taking opportunities to model and teach
positive alternatives

ATTENTION TO DETAIL
Implement targeted responses and identify secialist pathways
• Provide more intense work on social and emotional skill development for
pupils in difficulties, including one-to-one and group work
• Use specialist staff to initiate innovative and specialist programmes to
ensure they are implemented authentically, then transfer responsibility to
mainstream staff whenever possible, to ensure sustainability and
integration
• Where pupils experience difficulties, provide clear plans and pathways for
help and referral, using a coherent teamwork approach, including in the
involvement of outside agencies such as CAMHS

Implement targeted programmes
and interventions
(including curriculum)
• Ensure high-quality implementation of specific
programmes and interventions.
• Explicitly teach social and emotional skills,
attitudes and values, using well-trained and
enthusiastic teachers and positive,
experiential and interactive methods.
Integrate this learning into the mainstream
processes of school life.

Source: What works in promoting social and emotional wellbeing and responding to mental health problems in schools? (Weare, 2015)

4

City of Wolverhampton Council

ALL STUDENTS MATTER

wolverhampton.gov.uk

Source: Creating a culture
(Tom Bennett, 2017, p.7)

2

Bennett (2017), Creating a culture: How school leaders can optimise behaviour. London: DfE
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The SEND Code of Practice

“All schools should have a clear approach
to identifying and responding to SEN. The
benefits of early identification are widely
recognised – identifying need at the earliest
point and then making effective provision
improves long-term outcomes for the child
or young person.”

According to the Code:
A pupil has SEN where their learning difficulty
or disability calls for special educational
provision, namely provision different from or
additional to that normally available to pupils
of the same age. Making higher quality
teaching normally available to the whole class
is likely to mean that fewer pupils will require
such support. Such improvements in wholeclass provision tend to be more cost effective
and sustainable.

What the Code of Practice says
about social, emotional and mental
health difficulties:
Children and young people may experience a
wide range of social and emotional difficulties
which manifest themselves in many ways.
These may include becoming withdrawn or
isolated, as well as displaying challenging,
disruptive or disturbing behaviour. These
behaviours may reflect underlying mental
health difficulties such as anxiety or
depression, self-harming, substance misuse,
eating disorders or physical symptoms that
are medically unexplained. Other children and
young people may have disorders such as
attention deficit disorder, attention deficit
hyperactive disorder or attachment disorder.

6
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Schools and colleges should have clear
processes to support children and young
people, including how they will manage the
effect of any disruptive behaviour so it does
not adversely affect other pupils. (sections
6.32-33)

Key ideas
Two key ideas have informed the development
of this guidance. First, the notion that behaviour
occurs in a context, not in isolation. We cannot
hope to improve children’s wellbeing and
support positive behaviour without thinking
about the environment first.
The diagram below shows the relationship
between the child, the environment and
behaviour.

Child Factors

Environment

Behaviour

Second, we advocate a “no blame” approach to
responding to children and young people’s
needs. If behaviour is the result of difficulties
with emotional wellbeing and social
development, or if it reflects unmet needs, we
should seek to understand and support rather
than blame. We should no more punish a child
for having social, emotional or mental health
needs than we should punish them for any other
type of special educational need. But “no
blame” also applies to adults that work with
children. Teachers and other school staff want
the best for children and want to be successful.
Working with children who have difficulties with
emotional wellbeing and behaviour can be
challenging and stressful. School staff need to
be confident that they will be supported and not
blamed if or when things are difficult.
No blame does not mean no responsibility.
Children’s Services in Wolverhampton have
adopted restorative practice as an approach for
working with children and families. This is a high
support, high challenge approach (see diagram
below), that involves working with people rather
than doing things to them (i.e. working
coercively or punitively), or doing things for
them (rescuing or excusing).

Building
Relationships
Challenge

The 2015 SEND Code of Practice applies to
children and young people aged 0 to 25 years in
all schools and educational settings. In relation
to SEN in schools, it states that:

To

With

Not

For

Support
Working restoratively is about building and
maintaining relationships that are respectful and
empowering. This is central to providing
effective support for emotional wellbeing and
behaviour.

Child factors include the child’s thoughts,
feelings and beliefs. The environment includes
the physical environment (e.g. temperature,
noise, space), social environment (e.g. peer
influences, interactions with adults) and
instructional environment (the delivery of
teaching). These both influence and are
influenced by a child’s behaviour. For adults
trying to support children and bring about
improvements, the environment is the element
that they have most control over, so is a crucial
place to start.

wolverhampton.gov.uk
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Steps to support behaviour and
emotional wellbeing
Step 1

Step 2

The first step to support is the response to initial
concerns being raised about pupil behaviour or
wellbeing. The focus at step 1 may be one pupil
or a group of pupils, but at this stage the
planning is not linked to named pupils, rather it
is linked to the learning environment. A concern
may be raised by any member of school staff –
teachers, teaching assistants, leaders or
managers. It is the person who raises the
concern that is responsible for responding to it.

If, following implementation of Environment
Action Plan, there continue to be concerns
about a pupil’s behaviour, the next stage
involves identifying individual targets and
support for the pupil focused on the area(s) of
concern.

Appendix 1:
Behaviour and wellbeing environmental checklist
About the environmental checklist
The purpose of this tool is to prompt reflection
and planning around factors in the school,
teaching and learning environment that help to
promote positive behaviour and wellbeing. The
tool should be completed by the person who

Rating

• Routines, expectations and consequences

• Communication and joint working
The checklist can be completed by the staff
member alone, although it is often helpful for
them to complete with a colleague.

2

Moderately disagree – some need for action

3

Moderately agree – some need for action

4

Strongly agree – no need for action

Don’t Know

Further information gathering may be needed

Not Applicable

Not applicable to that school context

My classroom looks and feels like a
good work environment.

1

2

3

4

D/K

N/A

Furniture and equipment are arranged to the
best effect for teaching and learning.

1

2

3

4

D/K

N/A

There is appropriate heat, ventilation and light.

1

2

3

4

D/K

N/A

Students are seated according to a seating plan.

1

2

3

4

D/K

N/A

The whiteboard is easily seen by all.

1

2

3

4

D/K

N/A

External noise levels do not interfere with learning.

1

2

3

4

D/K

N/A

There is sufficient space and ease of movement for all.

1

2

3

4

D/K

N/A

Students and teachers have adequate personal
work space.

1

2

3

4

D/K

N/A

I arrive at my classroom before the students
and greet them on arrival

1

2

3

4

D/K

N/A

My instructions to students are clear.

1

2

3

4

D/K

N/A

Managing teaching and learning

• Promoting wellbeing in class

• Support for staff

Strongly disagree - very significant need for action

Circle the most applicable rating

• Managing teaching and learning

• Whole school systems and policies

Descriptor

1

The classroom environment

• Classroom environment

• Support for students

The SEND Code of Practice states:

What the ratings mean:

At Step 1, the person raising the concern should
complete the Behaviour and Wellbeing
Environmental Checklist (appendix 1). This
checklist focuses on several features of the
school system and environment which are
known to affect pupil behaviour and wellbeing:

• Around school

has identified a concern (e.g. the class teacher).
It will be helpful to complete the tool
collaboratively with a colleague, such as another
teacher, a teaching assistant or the SENCo. This
tool should not be used to audit or rate another
person’s practice.

28
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need to be improved and may lead to
improvements for the target pupils or group. The
person completing the checklist should develop
an action plan which responds to key aspects of
the environment.
This action plan should be implemented and
reviewed after about one month.

City of Wolverhampton Council

• is signiﬁcantly slower than that of their
peers starting from the same baseline
• fails to match or better the child’s previous
rate of progress
• fails to close the attainment gap between
the child and their peers
• widens the attainment gap
6.18
It can include progress in areas other than
attainment – for instance where a pupil needs to
make additional progress with wider
development or social needs in order to make a
successful transition to adult life.
6.19
The first response to such progress should be
high quality teaching targeted at their areas of
weakness. Where progress continues to be less
than expected the class or subject teacher,
working with the SENCO, should assess
whether the child has SEN. While informally
gathering evidence (including the views of the
pupil and their parents) schools should not delay
in putting in place extra teaching or other

When the checklist is completed it should
highlight aspects of the environment which may

8

6.17
Class and subject teachers, supported by the
senior leadership team, should make regular
assessments of progress for all pupils. These
should seek to identify pupils making less than
expected progress given their age and individual
circumstances. This can be characterised by
progress which:

wolverhampton.gov.uk

rigorous interventions designed to secure better
progress, where required. The pupil’s response
to such support can help identify their particular
needs.
Section 5, below, provides a list of various
strategies and interventions that can be
implemented to promote emotional wellbeing
and positive behaviour. At step 2, the
implementation of targeted interventions should
be recorded through provision mapping.
On p14 of this document, there is a hierarchy of
potential interventions that schools may
implement to support a class or an individual.
At Step 2, it is likely that schools would use
whole class or group approaches (shown in the
bottom three tiers of the hierarchy).

Step 3
For most children, high quality teaching and
focused support which targets areas of
weakness should lead to progress that means
that further intervention is not needed. However,
for some children where this level of support is
not sufficient, there is a need for more focused
assessment of the child’s needs and more
detailed planning that focuses on the range of
factors that affect emotional wellbeing and
behaviour.
In order to identify the child’s needs correctly, an
assessment should be undertaken by the child’s
teacher, working with the SENCO. This
assessment should seek to identify: the child’s
strengths and their views about their difficulties
and the support that they need; emotional,
social and behavioural skills and development;
the views of parents/ carers; any other learning
or educational needs. Further information about
assessing and identifying needs is provided in
section 4, below.
When this information is gathered, it should be
used to inform a plan which focuses on the

Getting it Right: Positive Steps to Support Behaviour and Emotional Wellbeing in Schools
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range of factors that can help to promote
emotional wellbeing and behaviour. A MultiElement Action Plan will identify:
• Environmental strategies
• Skill development
• Rewards and reinforcement
• Responding to difﬁculties

Multi-element action plans should be reviewed
at least termly to assess progress being made
and the success of strategies and interventions.
Further information about multi-element action
planning is provided in section 5, below.
At level 3, children should be recorded as
receiving SEN Support on the SEND Code of
Practice.

Steps to support emotional wellbeing and behaviour

10

Concern about
wellbeing or
behaviour

Complete wellbeing
and behaviour
environmental
checklist

Step 1
Environment
action plan

Review
Step 2
support

Step 2
Individual support
and target-setting

Review
Step 1 plan

Step 3
Assessment of
individual strengths,
difficulties and needs

Develop and
implement
multi-element
support plan

Review
and refine

City of Wolverhampton Council
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Step 3+
The assess-plan-do-review cycle outlined above
may be repeated a number of times, with
individual plans being adapted and refined
based on information about the progress that
the child is making and the effectiveness of
support strategies and interventions.
Where schools may feel that they do not have
the skills or expertise to meet the full range of a
child’s needs, they should engage external
professionals (e.g. educational psychologists,
counsellors, emotional wellbeing practitioners)
as part of the support plan.

An Early Help assessment and plan should be
put in place when support from a number of
agencies is required.
If, following the engagement of external
agencies and an Early Help plan, the school
identifies that the child’s needs cannot be met
within existing school resources, it should refer
to the Wolverhampton Statutory Assessment
Moderation Panel for an Education, Health
and Care needs assessment.

Getting it Right: Positive Steps to Support Behaviour and Emotional Wellbeing in Schools
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Assessing the Learning Environment:
Using the Behaviour and Wellbeing
Environmental Checklist
The first step in any assessment should be to
identify features of the school environment that
may be affecting a child or young person’s
behaviour. This approach means that the
resulting planned action is not unnecessarily
invasive for a child or young person. It also
means that a far wider group of individuals could
benefit positively from any changes made.
The ‘school environment’ refers to a number of
different aspects, as well as the physical
surroundings. It includes the policies and
procedures used in the running of the school
and individual classrooms, as well as the quality
of relationships between school staff and
students and their families, as well as the quality
of the communication that takes place.

primary or secondary school specifically). Those
completing the checklist may not feel able to
respond to some items, in which case these can
be marked as “don’t know”. If many items are
marked as “don’t know”, further information
gathering will be needed before any action can
be planned.
Guidance on the rating scale to be used for all
items is below.
Rating
1

Strongly disagree
very significant
need for action

2

Moderately agree
some need for action

3

Moderately disagree
some need for action

4

Strongly agree
no need for action

Who should complete the Checklist?
The checklist could be completed by a teacher
with a concern about an individual student or
class as a process of self-reflection. Alternatively
it could be completed collaboratively by more
than one member of staff as part of a wider
concern. It is important that any assessment of
a specific classroom is done in collaboration
with the teacher.
The checklist considers the learning
environment as experienced by the wider school
population and is not focused on specific pupils.
However, where a child or young person about
whom concerns have been raised experiences a
number of specific learning environments within
the school (for example, different subject
classrooms in a secondary school), it is
important these are considered when
completing the checklist.
It is important the checklist is completed as fully
as possible, although it is possible that some
items are not relevant to the school context (for
example, those relating to practices typical of a

12
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Descriptor

Don’t
Know

Further information gathering
may be needed

Not
Applicable

Not applicable to
that school context

Completing the Environment
Action Plan
The completed checklist should be used as a
reflective tool, not as a means for grading or
judging someone’s practice. Once completed
the person completing it should discuss it with a
colleague to reflect upon strengths and
highlighted areas for improvement or
development. These should be used to devise
an Environment Action Plan. Key staff, including
a relevant pastoral lead and/or SENCo, should
be involved in devising the plan, which needs to
be distributed to all relevant staff as soon as
possible.

wolverhampton.gov.uk

Identifying Focus Areas for Intervention

Identifying Actions

If no areas of concern were identified on the
checklist (ie. It was all 3s), it may be that there is
no room for improvement, that the person
completing the checklist did not want to be too
critical, or that he/she felt generally satisfied with
things, rather than being ‘near perfect’. Further
discussion will help to gain clarity on this.

Agreed actions should relate to specific practical
strategies and individuals responsible for
implementing actions should be identified.

If a large number of significant concerns were
identified on the checklist (ie. There were lots of
1s), this could feel overwhelming in terms of
knowing where to start. It is important to focus
initially on agreeing actions around one or two
key areas that can be implemented quickly and
easily.

Reviewing the Environment Action Plan
A review date for the plan should be set for
approximately one month after the plan is
agreed. At the review, the following outcomes
may be identified:

Outcome

Action to be taken

Area of concern no
longer evident, although
none or not all of agreed
actions were implemented.

Exploration around what actions may have affected positive
change, as well as what other unplanned changes may have done
so. This should be recorded to inform future action planning,
should this be necessary. If sufficient progress has been made, it
will not be necessary to implement further actions, although
ongoing monitoring is recommended.

Area of concern no longer
evident and agreed actions
were implemented.

Continue to implement strategies. If sufficient progress has been
made, it will not be necessary to implement further actions,
although ongoing monitoring is recommended

No or little improvement in
area of concern and not
all agreed actions
were implemented.

Review of plan to identify barriers to implementing actions. Plan to
be amended as needed and reviewed in a month’s time.

No or little improvement
in area of concern, although
all agreed actions
were implemented.

Review of checklist to ensure all practicable, significant areas of
need were addressed in the plan. Omitted areas may need to be
addressed in a second cycle of action planning with a review in a
month’s time. If all areas have been addressed, it would be
appropriate to conduct further personalised assessment and
intervention planning (see Chapters 3 and 4).

Getting it Right: Positive Steps to Support Behaviour and Emotional Wellbeing in Schools
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Assessing and identifying needs
Once the Behaviour and Wellbeing Environment
Checklist has been completed and focus areas
for intervention have been identified in the
Environment Action Plan, it may be appropriate
for the child or young person’s teacher to carry
out an assessment of their individual needs.
This will be necessary if the child or young
person’s difficulties persist, despite
environmental changes. Once a good
understanding of their needs is established, then
a Multi-Element Action Plan with targeted areas
for intervention and additional support can be
developed.

Hierarchy of Support

Specialist
provision

Pupil
referral unit

EHC Needs
Assessment

Alternative
provision

Support for
selective mutism
Functional
behavioural
assessment

Restorative
meetings and
conferences

SUMO

Restorative
practice

Psycho-education

Mentoring

GRASP
programme

Behaviour
& wellbeing
checklist
Quality first
teaching

Step 3+

Individualised
behaviour plan

Counselling

Circle of
friends

Solution-focused
interventions

Personalised
timetable

Cognitive
behaviour
therapy

Attachment
aware schools

Mental health
first aid

Feedback

Whole school
wellbeing
approach

Buddying/ peer
mentoring

Whole school
wellbeing and
behaviour audit
Teaching
play and
social skills

Support for family
breakup loss
and separation

Self-harm
awareness

Mindfulness

Anti-bullying
approaches

Reward systems,
choices &
consequences

Group / Individual
Step 1+

City of Wolverhampton Council

Behaviour
charts

Personalised Planning
Step 2+ or 3
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Social stories

Lego - Build
to Express

Social skills
training

Strengths and Difficulties
Questionnaire (SDQ)

Motivational
interviewing

Sensory
interventions

Anger
management
and reduction

WELL (Wellbeing
& emotional
literacy leaders)

Support for
emotionally-based
school refusal

Class / Group

wolverhampton.gov.uk

As a starting point for assessment, the
Strengths and Difficulties Questionnaire (SDQ)
by Goodman (2005) may be useful. The SDQ is
a brief, behavioural screening questionnaire for
children or young people aged 3-17 years.
There is a self-report measure (completed by the
child or young person), and a parent and/or
teacher measure. The questionnaire contains
25 items, divided between 5 scales: emotional
symptoms, conduct problems,
hyperactivity/inattention, peer relationship
problems and prosocial behaviour.
We would recommend that the SDQ is
completed initially, to help identify areas of need
for the child or young person, so that
appropriate interventions can be implemented.
Further information and online scoring is
available at: www.sdqinfo.org
After completing the SDQ, it may be appropriate
to carry out further assessment of the child or
young person’s needs, so as to identify possible
interventions or ways to support them. The
following assessment tools may be useful for
this purpose (although please note that you do
not have to complete all of these assessments –
use the one(s) that seem most relevant to the
child or young person’s specific needs):

ABC Charts
Antecedent, Behaviour and Consequence (ABC)
Charts provide a useful method of recording
information about a child or young person’s
behaviour. The use of these charts may help to
identify links between the behaviour and the
antecedent or consequence, and thus help to
understand the function that the behaviour
serves for the child or young person. These
charts are usually completed by teachers or
other staff who have witnessed the child or
young person’s challenging behaviour, as well as
what was happening before and after the
behaviour occurred.
Strategies can then be put into place to reduce
the undesirable behaviour, or replace it with a
more desirable behaviour.
A blank ABC chart, and an ABC chart with
prompts for what sort of information could be
recorded, is included in the Appendices.

My Life in School Checklist
This is a 40-item, self-report questionnaire which
can be used to gauge the extent of bullying
behaviour, aggressive behaviour and friendly
behaviour within the school environment. There
are two versions: one for junior school-aged
pupils, and one for older pupils. Responses to
each item can help to understand a child or
young person’s experiences of school life and
identify potential areas for intervention can be
identified.
A copy of this checklist is included in the
Appendices.

The Resiliency Wheel
This tool can help to identify how resilient a child
or young person is, and determine areas for
intervention to increase their resiliency, if
appropriate. The Wheel contains six elements.
Three of the elements focus on building
resiliency in the environment: providing
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Multi-element support planning
opportunities for meaningful participation,
setting and communicating high and realistic
expectations, and providing care and support.
The other three elements focus on protective
factors that mitigate risk in the environment:
increasing bonding and connectedness, setting
clear and consistent boundaries, and teaching
life skills.
The Resiliency Wheel should be completed
collaboratively by a key adult (or adults) and the
child or young person (if appropriate). For each
element, a rating of 1-5 should be given (with 1
indicating a weakness and 5 indicating a
strength in this area). These ratings can then be
used to determine possible areas for
intervention.
A copy of the Resiliency Wheel and prompts to
consider when using this tool are included in the
Appendices.

The Child and Youth Resiliency
Measure (CYRM-28)

The Stirling Children’s Well-being Scale
The Stirling Children’s Well-being Scale is a
positively worded measure of emotional and
psychological well-being in children aged 8-15
years. It is a self-report measure containing 15
items: 12 items cover components of positive
affect including optimism, cheerfulness and
relaxation, satisfying interpersonal relationships,
and positive functioning including clear thinking
and competence. The other 3 items are a social
desirability indicator to detect socially desirable
responses.
A copy of the Scale and information regarding
scoring can be found in the Appendices.
Further information can be found in: Liddle, I.
& Carter, G. F. A. (2015) Emotional and
psychological well-being in children: the
development and validation of the Stirling
Children’s Well-being Scale, Educational
Psychology in Practice, 31 (2): 174-185

This is a 28-item self-report questionnaire that
explores the resources that may support youth
resilience. The version included can be used
with young people aged 9 to 23. Other available
versions include a parent-report questionnaire
for 9 to 23 year-olds, as well as a child and
parent report for five to nine year-olds.
Responses to each item can support
intervention planning by identifying the
resilience-promoting resources an individual has
available to them at the levels of individual
characteristics, relationships, community and
cultural aspects.

• Rewards for achieving success and
maintaining motivation; and
• A plan for responding when things go wrong
to prevent escalation and ensure safety.

judgements about the success of the plan and
particular strategies.

Environmental strategies
Environmental strategies are likely to have been
identified at step 1 of the support process,
following completion of the Behaviour and
Wellbeing Environment Checklist. Within a multielement support plan these should be
personalised for the child or young person who
is the focus of the plan. This might include
consideration of: where the child is seated;
where other children are seated; preparation for
transitions or challenging situations; the
availability of adult support; the use of language
by adults; availability of safe spaces; visual
support; and the availability of specific resources
for soothing, calming or promoting
concentration.

The multi-element support plan should be
developed in collaboration with the child/ young
person and their parent/ carer. All parties should
contribute and have ownership.

Consideration of the child’s strengths and
interests, and their needs and difficulties
(including other areas of SEN/D), is important to
inform planning and tailor interventions to build
upon strengths and be differentiated to account
for difficulties.

Further information and alternative
versions of the questionnaire can be found
at http://cyrm.resilienceresearch.org
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• Development and teaching of skills for
coping, problem-solving and increasing
control;

It starts by defining the behaviours or incidents
causing concern and considering what happens
before and afterwards to consider what may be
triggering and reinforcing these. It is useful to be
specific about what the behaviour is and when it
happens. For example, if anxiety is a concern,
specifying how anxiety is manifested (e.g. panic
attacks, withdrawal, running off, crying), when it
happens, and how the cycle of behaviour is
completed.

A copy of this questionnaire is included in the
Appendices.
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Step 3 involves developing a personalised plan
of support for the child or young person that is
based on assessment information and identified
needs. The multi-element support plan (see
appendix 7) is a tool that focuses on a number
of factors or elements that can contribute to
improved wellbeing and/or behaviour. A
comprehensive plan should include four
elements:
• Environmental strategies that reduce the
risk of challenging situations or responses;

Agreed goals/ targets (should be SMART):

Environmental strategies
This is where we try to create an
environment that best matches the
child’s needs, e.g. access to activities,
use of language at the right level,
routines within the setting.
Skills Development
This is where we think about new skills
we need to teach the child to replace the
behaviour causing concern, e.g. how to
ask for help, how to take turns, how to
manage anxiety.
Reward Strategies
If we want a child to change his/her
behaviour, we need to provide a
something to encourage the child
to make the change.
Responding to difficulties.
We need to have a plan for:
• When things are starting to go wrong,
so we can intervene early to stop the
situation getting worse. (Diversion,
redirection, de-escalation)
• When things have gone wrong, to
resolve the situation as quickly and
safely as possible. (Keeping safe,
recovery, repairing harm)
Next Review Date: (*At least termly):

Child Signature

All plans should identify goals or targets that are
sufficiently SMART (specific, measurable,
achievable, relevant, time-limited) to make
wolverhampton.gov.uk

Parent Signature:

Teacher Signature
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Skill development

Reward strategies

Responding to difficulties

Effective support planning cannot only focus on
reducing the demands on an individual by
managing the environment, but must also
enhance their skills for coping and managing in
different situations to promote their
independence. Interventions to develop skills
can focus on areas including: coping with
stress; making friends; promoting interaction;
managing anxiety; seeking help; solving
problems and resolving disagreements; coping
with separation; assertive communication;
developing confidence and self-belief; and
managing anger or reducing aggression.
Interventions may be delivered in a one-to-one
situation, in groups, through the curriculum, or
through incidental learning opportunities
throughout the day (e.g. using specific feedback
or emotion coaching approaches). Section 6 of
this guidance provides information about a
range of intervention approaches to develop
social and emotional skills, including which
services can support implementation of these.

It is well established that rewards are effective
for promoting positive behaviour. Changing
behaviour is difficult and takes effort, and
maintaining behaviour changes can be more
challenging still. For some children support
plans will need to involve highly structured and
frequent reward systems, for example to reduce
low-level disruptive behaviour and promote
positive engagement. For others, rewards may
be for achieving set goals, continuing
engagement with support or progress made in
developing self-management skills. While
tangible rewards are useful, social rewards such
as praise, respect and admiration are often
more powerful. It is important to specify what
successes will be rewarded so that adults can
agree what they will notice and respond
positively to.

Putting in place the right environmental
strategies, teaching the right skills, and
rewarding positive behaviour will all help to
maximise the chances of positive behaviour,
engagement and wellbeing. Nevertheless, there
will be times that things go wrong – that is, after
all, why support is needed – and it is important
to have plans and strategies in place for when
this happens. When anyone becomes upset,
anxious or agitated their capacity for rational
thought and planning is reduced, so it is
important that ways of responding are planned
in advance and shared so that we do not try to
rely on these capacities at the most difficult
times. The support plan should identify
strategies or procedures that should be followed
when a child or young person is finding it difficult
to cope, particularly: strategies that can help to
de-escalate; any steps required to keep the
child safe; any steps required to keep other
people safe; and how to repair harm and rebuild
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relationships. Consideration should be given to:
whether language needs to be simplified or
specific (e.g. using or avoiding certain phrases);
whether particular areas are needed for “timeout” or calming down; which staff members
should or should not be involved at times of
crisis; and other aspects of managing risk. In
some circumstances, plans should specify what
and when physical intervention is used.
Multi-element support plans should be reviewed
at least termly and updated based on evidence
about which strategies are most effective.
Where additional external support is required to
develop plans, this can be sought from the
Outreach Service and the Inclusion Support
Service, as well as other external agencies.
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Interventions and strategies to promote
behaviour and emotional wellbeing
Anger management and reduction
Description: A 1:1 or group intervention
programme that develops skills in the following
areas: thinking before speaking; identifying
coping strategies; expressing anger and other
emotions. Programmes can use cognitive
behaviour therapy techniques to focus on
challenging negative thoughts that may
exacerbate anger.
Who can help? Anger management
interventions can be delivered by Counselling
& Therapeutic Support staff or the COPE team
(for Looked After Children). The Educational
Psychology Service can provide training
for staff.

Behaviour charts
Description: Behaviour charts are a useful
classroom management tool for students
engaging in inappropriate classroom behaviour.
They serve to teach and reinforce positive
behaviours and are a way of documenting the
success of the intervention. A behaviour chart
should identify a few (about 3) positive
behaviours that should be encouraged, and
identify rewards or reinforcement for the child
displaying these. Stickers, marbles, points or
similar items can be used as simple, immediate
rewards that can the count towards other
rewards.
Who can help? The Outreach Service can
provide advice on implementing behaviour
charts for pupils. Educational Psychology
Service offer training on Positive Behaviour
in Schools.

Circle of friends
Description: Circle of friends is an approach to
enhancing the inclusion, in a mainstream
setting, of any young person (known as ‘the
focus child’), who is experiencing difficulties in
school because of a disability, personal crisis or
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because of their challenging behaviour towards
others. The ‘circle of friends’ approach works by
mobilising the young person’s peers to provide
support and engage in problem solving with the
person in difficulty. ‘Circle of friends’ is not the
same as ‘circle time’ but many of the skills and
techniques used by teachers in ‘circle time’ can
be used to support the ‘circle of friends’
process.
Who can help? A circle of friends can be set up
by the Outreach Service or Educational
Psychology Service. Training on Circle of Friends
can be accessed from Educational Psychology.

Cognitive Behavioural Therapy (CBT)
Description: Cognitive behavioural therapy
(CBT) looks at how our negative thought an
impact our emotions, feelings and actions, and
looks at using strategies to challenging
thoughts. Interventions can focus on a range of
areas, such as difficulties with anxiety or mood.
CBT can be delivered in 1:1 sessions or in small
groups. CBT typically involves doing
“homework” exercises between sessions to try
out new strategies for managing feelings or
behaviour. CBT interventions can help make
sense of overwhelming problems by breaking
them down into smaller parts.
There are a number of useful CBT packages
and resources, such as:
• The FRIENDS programme: a 10 session
school based positive mental health
programme. The programme helps students
to develop effective strategies to deal with
worry, stress and change and teaches the
skills required to reduce anxiety and promote
resilience. The word ‘FRIENDS for Life’ is an
acronym that helps children and adolescents
to remember the coping steps to follow: F Feeling Worried, R - Relax and feel good, I - I
can do it!, E - Explore solutions and coping
step plans, N - Now reward yourself & D –
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Don’t forget to practice S - Stay cool!
Packages include: Fun FRIENDS (4-7 years);
FRIENDS for Life (8-11years); My FRIENDS
Youth (12-15 years); Adults Resilience for life
(16 years and over).
• The Homunculi approach: The Homunculi,
(or 'little people'), is a fun activity that builds
social and emotional resilience in children and
young people, aged 7 upwards, and into the
teenage years. It is particularly suited to those
with high functioning autism or Asperger's
Syndrome who often have difficulty identifying
troubling feelings such as anger, fear and
anxiety. (The Homunculi Approach to Social
and Emotional Wellbeing: A Flexible CBT
Programme for Young People on the Autism
Spectrum or with Emotional and Behavioural
Difficulties, by Anne Greig & Tommy McKay)
• Think Good, Feel Good: A resource pack to
support undertaking CBT interventions with
children and young people, which can be
used for individual or group work. (Think
Good – Feel Good: A Cognitive Behaviour
Therapy Workbook for Children and Young
People By Paul Stallard)
Who can help? CBT interventions can be
delivered in schools by Counselling &
Therapeutic Support or Educational Psychology

Counselling
Description: Counselling is an intervention that
children or young people can voluntarily enter if
they want to explore, understand and overcome
issues in their lives which may be causing them
difficulty, distress or confusion. A counselling
relationship has identified boundaries and an
explicit contract agreed between the young
person, counsellor and where appropriate
parent or carer. Counselling can be provided by
in school or external counsellors.
Who can help? Counselling interventions can

be delivered in schools by Counselling &
Therapeutic Support.

Emotion Coaching
Description: Emotion coaching enables children
and young people to manage their own
behaviour through helping them to understand
the different emotions they experience, why they
occur, and how to handle them. It can be used
as a whole class approach or as a targeted
intervention for pupils who have difficulties
understanding or controlling their emotions.
Who can help? Emotion Coaching training can
be accessed through the COPE team or
Educational Psychology

Rewards, choices and consequences
Description: School should have clear
consistent rules which provide choices and
consequences, which are known to all pupils, as
well as reward systems to reinforce positive
behaviour. For any pupils who may be struggling
to follow rules individualised choices and
consequences may be more suitable. Involving
children in setting up reward and consequence
systems can make these more powerful.
Who can help? Support and training in relation
to rewards, choices and consequences can be
accessed from Educational Psychology or the
Outreach Service

Family breakup, separation and loss
Description: Separation, loss and divorce can
be very challenging and upsetting times for all
involved. Although there may be a lot going on,
it's important to make sure the children get the
support they need. Often the most important
thing is for children to experience security,
familiarity and safety. Where children can talk to
known and trusted adults about their feelings
and what’s going on, it can help them to make
sense and cope with difficult times.
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Who can help? Educational Psychology can
provide training on Loss, Bereavement and
Planning for Critical Incidents. Counselling &
Therapeutic Support provide support for family
breakups and bereavement.
The NSPCC provide advice on talking about
difficult topics:
https://www.nspcc.org.uk/preventingabuse/keeping-children-safe/talking-aboutdifficult-topics/.
If you require resources to support a child who
is experiencing grief or bereavement charities
such as Winston’s Wish
(www.winstonswish.org.uk) and Cruse
(www.cruse.org.uk) provide resources, advice
and a helpline for young people.

Feedback
Description: Feedback provides a tangible,
regular opportunity to build a connection with
our students. Feedback can be used to help to
enhance motivation, develop positive thinking
styles and a growth mindset. The way that
adults provide feedback about children’s work,
when they get things right or wrong, and their
behaviour, both positive and negative, can have
dramatic effects and provide great opportunities
for children to learn. Research has shown that:
feedback linked to effort (“you worked hard”)
and self-improvement has more positive effects
than when it is linked to ability (“aren’t you
clever”) or peer comparisons, and that
appropriate feedback in response to errors can
mean that mistakes become a launchpad for
success.
Who can help? Educational Psychology can
provide training on Positive behaviour in
schools.

Functional behaviour assessment
Description: The Functional Behavioural
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Assessment (FBA) is a systematic data
collection process used to ascertain information
about a student demonstrating behaviour that is
challenging. Functional Behavrioua Assessment
involves looking in detail at the behaviour, to try
to understand its functions (e.g. communication,
unmet needs, sensory triggers), and then
identify positive strategies to promote positive
behaviour and reduce more challenging
behaviour.
Who can help? Support for Functional
Behaviour Assessment can be accessed from
the Outreach Service or from Educational
Psychology.

GRASP programme
Description: GRASP stands for:
• Getting on with peers
• Resilience building
• Assertiveness development
• Staying safe
• Problem solving
It is a social skills programme that can be
delivered to groups over six sessions. The
programme is designed to target and support
pupils who may be feeling vulnerable in school,
particularly with regard to intimidation or social
pressures from peers. The programme is
designed to provide pupils with a range of skills
and understanding, such as problem solving
and assertive expression, which will enable them
to make confident, positive decisions in social
situations with peers. The programme is
designed for pupils in Key Stage 2, although
could be adapted to target other age groups, as
appropriate.
Who can help? GRASP group interventions can
be facilitated by Counselling & Therapeutic
Support, or Educational Psychology. For training
to deliver the GRASP programme in your
school, contact Educational Psychology.
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Lego – Build to Express
Description: Creative interventions using LEGO
have been shown to be an effective way for
children with social difficulties associated with
Autism, Asperger Syndrome, Anxiety,
Depression or Adjustment Disorders to improve
and practice their social interaction and
communication skills. Improvements in social
competence enable students to sustain lasting
friendships and reach their highest potential.
Who can help? Educational psychology can
provide support or training on Lego therapy.

Mentoring/Peer Mentoring/Buddying
Description: Mentoring aims to develop young
people’s strengths by pairing them with an older
mentor, sometimes from a similar background,
who can act as a positive role model. It is often
characterised as aiming to build confidence, or
to develop resilience and character, rather than
directly focusing on teaching or tutoring specific
skills. Mentors typically build relationships with
young people by meeting with them one-to-one
for about an hour or so a week either at school,
at the end of the school day, or at weekends.
Activities vary from programme to programme,
sometimes including direct academic support
with homework or other school tasks. Mentoring
has increasingly been offered to young people
who are hard to reach or deemed to be at risk of
educational failure or exclusion.
For more information see link:
https://educationendowmentfoundation.org.
uk/resources/teaching-learningtoolkit/mentoring/
Buddy systems play an important role in helping
to create safe school environments. Through
looking after and caring for smaller, vulnerable
children who are just starting school, older
children learn the skills associated with empathy
and compassion through activities in the
classroom and in the playground.

Who can help? Head Start provide training for
mentoring, peer mentoring and buddying

Motivational interviewing
Description: Motivational interviewing
techniques can be useful in motivating
individuals to address problematic behaviours.
Motivational interviewing is based on the idea
that change is a process, and if you start by
understanding where someone is in that change
process you can help them to move through the
process and achieve long-lasting positive
changes. The motivational interviewing
approach is directive, with a goal of eliciting selfmotivational statements and behavioral change
from the client in addition to creating client
discrepancy to enhance motivation for positive
change. Essentially, motivational interviewing
activates the capability for beneficial change that
everyone possesses.
Who can help? The Educational Psychology
Service provide training on motivational
interviewing. Counselling & Therapeutic Support
can deliver interventions using motivational
interviewing.

Mindfulness
Description: Mindfulness based interventions
(e.g. “60 Mindful Minutes”) are a therapeutic
approach promote the importance of the
practice for good physical and mental health.
They is designed to deliberately focus a person’s
attention on the present experience in a nonjudgemental way. Some mindfulness activities
that can be used include: 60 mindful minutes,
mindful breathing, self-inquiry medication and
the three-minute breathing space.
Who can help? The Educational Psychology
Service provide training on: Mindfulness with
children and young people.
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Teaching play and social skills
Description: Schools can provide pupils with
opportunities to engage in structured social
activities both in lessons, and during break lunch
and after-school clubs. Where there are such
opportunities, staff monitoring and support
pupils to make in the development on their
social skills. Staff will also help encourage pupils
to make and sustain friendships. Where children
have difficulties in interacting with peers, adults
and other children can help to model, describe
and reinforce behaviours, such as initiating
interactions, turn-taking, sharing, problemsolving, and imaginative play. A range of play
skills can be used to support children to reduce
their aggression. Modelling positive behaviour by
playing with children, using activates such as
puppet role play activities. Toys can be used to
discuss how to deal with anger and their
emotions when angry.
Who can help? The Outreach Service can
provide support with teaching play and social
skills.

Psychoeducation
Description: Psychoeducation is an evidencebased intervention for individuals with mental
health problems, or other conditions, and those
close to them, that provides information and
support to better understand and cope with
illness. Many individuals who have a mental
health condition know little or nothing about the
condition they have been diagnosed with, what
they might expect from therapy, or the positive
and negative effects of any medications they
may be prescribed. Psychoeducation involves
teaching the individual, and/or their support
network, to understand the condition, what it
means to them and how to cope with it.
Who can help? Educational Psychology can
provide support with psychoeducation.
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Restorative practice, meetings
and conferences
Description: Restorative Practice is a way of
working with people that uses principles and
values of Restorative Justice in everyday
practice. It is built upon a set of values and
beliefs that promote building effective
relationships with children, young people,
families, carers and colleagues. Working
restoratively involved building positive
relationships and working with others in ways
that are both supportive (helpful) and challenging
(with high expectations).
Restorative meetings and conferencing are used
in schools to help resolve issues of conflict
affecting pupils’ behaviour in school. It is an
approach that considers the views and wishes
of all those involved in a dispute, and attempts
to resolve problems in a calm and positive way
putting right the harm that has been done. In
dealing with a dispute the usual procedure is for
the trained member of staff to engage with
those involved in the conflict and offer the
chance to attend a Restorative conference. The
meeting or conference is facilitated by the
trained staff member who follows a structure to
ensure everyone has a chance to speak and
everyone is listened to in a safe way. Restorative
approaches have been shown to be successful
in reducing exclusions and promoting positive
behaviour in schools.
Who can help? Support with restorative
meetings and conferences, or training in
Restorative Practice, can be accessed from the
Educational Psychology Service.

Reward systems
Description: School reward systems are where
students are awarded praise points (sometimes
known as house points, stars, stickers,
postcards, merits or commendations) for doing
something well. Often students are then
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rewarded in some way based on how many
points they have received with something such
as a voucher or a school trip. Reward systems
can be used in both primary and secondary
schools with rewards reflecting pupils age.
Who can help? The Outreach Service can
provide support and training in relation to
reward systems. The Educational Psychology
Service provide training on: Positive behaviour
in schools.

Selective mutism
Description: The majority of selectively mute
children have developed a chronic anxiety
reaction in situations where they are required to
talk to people for the first time, especially when
they can be overheard (a phobia of speaking).
As a result, they have a very limited talking-circle
and are only able to talk to certain people in
certain situations.
Selectively mute (SM) children are likely to
benefit from a more formal behavioural
programme designed to reduce their anxiety
and extend their talking circle. Such
programmes use three behavioural techniques
to elicit and generalise speech; stimulus fading,
shaping and desensitisation.
Who can help? Support with assessing needs
or and setting up interventions for children and
young people who are selective talkers or
training in this area, can be accessed from
Educational Psychology.

Self-harm awareness
Description: A training package available from
the educational psychology service. The training
includes an introduction to self-harming, risk
factors, protective factors, triggers and
strategies. The training package provides
schools with the confidence to understand and
support pupil who may be deliberately selfharming. It also informs of other agencies that

can support pupil who are experiencing
difficulties.
Who can help? Educational Psychology Service

Sensory snacks/Sensory box /
Fiddle toys.
Description: Fiddle toys are a simple, yet very
effective way to get hands and fingers moving,
feel interesting, and won’t distract others in the
classroom or workplace. There are a variety of
silent classroom fidgets that won't distract
nearby students. Fidget toys can be used
refocus attention of children struggling with
inattention/fidgetiness, it can also help create a
productive, focused teaching and learning
environment.
Similar functions to fidget toys a sensory box in
classroom and opportunities for sensory breaks
during the day can support children who with
inattention or fidgeting. Sensory kits are a great
tool to supply children with the additional help.
Leave the box out and encourage children to
use the box when they are experiencing difficult
times or needs need help sitting still.
Sensory snacks help kids stay alert and focused
in school without making them hyper and
restless.
Who can help? Advice and support can be
provided by the Outreach Service or Educational
Psychology.

Social Stories
Description: Social stories provide descriptions
of a situation, event or activity, which include
specific information about what to expect in that
situation and, sometimes, what to do in that
situation. They are used as a means of clearly
communicating information about a context, skill
or concept in a way that is meaningful to
someone with autism. This creates clarity and
predictability for the student and can
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subsequently reduce anxiety and improve the
ability to cope in different contexts and
experiences.

Description: a programme that developed
social skills in the following areas; active listening
skills, communication (Nonverbal and verbal),
empathy, knowing how to build rapport, conflict
management, anger management, conflict
management, peer resistance and peer
negotiation.

emotional distress that leads to nonengagement with school and non-attendance. It
is important that there is a good assessment to
understand the reasons for EBSR. Support and
interventions should include work with the family
and school systems, and is likely to include
behavioural approaches, such as graduated
exposure, as well as CBT or other therapeutic
work.

who are experiencing mental health difficulties
including attachment and trauma. The training is
packed full of practical resources and real life
examples and is delivered by a group of
experienced and currently practicing teachers.
Those schools that sign up for WELL can also
access WELL for parents, which aids parents in
developing the emotional wellbeing and
resilience of their children at home.

Who can help? The Educational Psychology
Service can provide support in relation to
emotionally based school refusal.

Who can help? The Outreach service provide
support and training on the WELL programme

Some suggested packages include: GRASP,
FRIENDS Programmes, Circles of Friends, social
use of language programme. Alternatively, if you
feel you have a package that is suitable and
appropriate you can use this.

Wellbeing and Emotional
Literacy Leaders

Counselling & Therapeutic Support
Tel: 01902 550609

Description: WELL is part of the package of
SEMH support offered by the Wolverhampton
Outreach Service. It includes several different
strands as outlined below.

COPE (Corporate Parenting & Education)
Tel: 01902 556941

Who can help? The Outreach service provide
training on social stories.

Social skills training programmes

Key contacts

1. The WELL Passport

SUMO
Description: SUMO (Stop, understand, move
on) is a programme provides resources and
training that help children and young people to
develop emotional literacy and facilitate
wellbeing. It can be a whole school approach
and can be delivered through PHSE lessons.
Base on cognitive behavioural therapy (CBT)
theory and techniques the programme focuses
on promoting positive and effective ways of
thinking about situations and problems, to
promote coping and better feelings. If the way
that children and young people think about
challenging situations is better, the way that they
respond and interact will be better too.
Who can help? HeadStart offer training and
support in relation to the SUMO programme.

Emotionally based school refusal
Description: Emotionally-based school refusal
(EBSR) refers to situations where a child or
young person experiences significant anxiety or
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Educational Psychology
Tel: 01902 550609
HeadStart - Tel: 01902 550851

2. Training to become a Wellbeing and

Emotional Literacy Leader including
WELL Passport Training

Outreach Service - Tel: 01902 556756

3. WELL Supervision and passport

evaluation sessions
4. WELL for parents
5. WELL Interventions and group-

based training
6. Training for WELL pupil mentors

WELL is aimed at teachers and TAs who want
to either improve the emotional literacy of their
class as a whole, or target the emotional
wellbeing of individual children and young
people. It can be adapted to suit the needs of all
age groups.
The training offer covers a range of topics
including how to deliver the wellbeing passport,
how to develop a wellbeing curriculum and what
pedagogical approaches are helpful for pupils
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Appendix 1:
Behaviour and wellbeing environmental checklist
About the environmental checklist
The purpose of this tool is to prompt reflection
and planning around factors in the school,
teaching and learning environment that help to
promote positive behaviour and wellbeing. The
tool should be completed by the person who

has identified a concern (e.g. the class teacher).
It will be helpful to complete the tool
collaboratively with a colleague, such as another
teacher, a teaching assistant or the SENCo. This
tool should not be used to audit or rate another
person’s practice.

What the ratings mean:
Rating

Descriptor

1

Strongly disagree - very significant need for action

2

Moderately disagree – some need for action

3

Moderately agree – some need for action

4

Strongly agree – no need for action

Don’t Know

Further information gathering may be needed

Not Applicable

Not applicable to that school context
Circle the most applicable rating

The classroom environment
My classroom looks and feels like a
good work environment.

1

2

3

4

D/K

N/A

Furniture and equipment are arranged to the
best effect for teaching and learning.

1

2

3

4

D/K

N/A

There is appropriate heat, ventilation and light.

1

2

3

4

D/K

N/A

Students are seated according to a seating plan.

1

2

3

4

D/K

N/A

The whiteboard is easily seen by all.

1

2

3

4

D/K

N/A

External noise levels do not interfere with learning.

1

2

3

4

D/K

N/A

There is sufficient space and ease of movement for all.

1

2

3

4

D/K

N/A

Students and teachers have adequate personal
work space.

1

2

3

4

D/K

N/A

Managing teaching and learning
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I arrive at my classroom before the students
and greet them on arrival

1

2

3

4

D/K

N/A

My instructions to students are clear.

1

2

3

4

D/K

N/A

City of Wolverhampton Council
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I notice and acknowledge good behaviour.

1

2

3

4

D/K

N/A

I prepare materials and equipment before class.

1

2

3

4

D/K

N/A

Students bring the correct materials/equipment to class.

1

2

3

4

D/K

N/A

My delivery of the curriculum is differentiated so
that all students can succeed at learning.

1

2

3

4

D/K

N/A

I am aware of the SEN/other needs/issues
of the students in my class.

1

2

3

4

D/K

N/A

Lessons are interesting and have a variety
of different activities.

1

2

3

4

D/K

N/A

Students are involved in the setting of their own
goals and targets.

1

2

3

4

D/K

N/A

Students work together in a way that supports learning.

1

2

3

4

D/K

N/A

There are clear expectations and roles for additional
adult support.

1

2

3

4

D/K

N/A

Students needing additional support to follow
routines/ instructions (e.g. visual support, cuing-in,
extra time) receive this consistently

1

2

3

4

D/K

N/A

I help teach students to understand their own emotions.

1

2

3

4

D/K

N/A

I help students to communicate their feelings
and seek help.

1

2

3

4

D/K

N/A

Students are taught/supported with
self-management skills.

1

2

3

4

D/K

N/A

Staff can recognise signs of their own emotional need
and are aware of how their emotions may affect their
behaviours towards their pupils.

1

2

3

4

D/K

N/A

Staff can recognise signs of pupils’ emotional need
and are aware of how the pupils’ emotions may affect
their behaviours.

1

2

3

4

D/K

N/A

Staff can support pupils who are upset or anxious.

1

2

3

4

D/K

N/A

Staff are aware of strategies to promote
emotional wellbeing.

1

2

3

4

D/K

N/A

Feedback from staff consistently promotes positive
beliefs (e.g. self-esteem, autonomy, responsibility)

1

2

3

4

D/K

N/A

Promoting wellbeing in class
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Routines, expectations and consequences
I have clear and established routines for
gaining students’ attention.

1

2

3

4

D/K

N/A

I have established a clear routine for students
entering and exiting the room.

1

2

3

4

D/K

N/A

1

2

3

4

D/K

N/A

Systems are in place for the effective resolution of
students’ conflict.

1

2

3

4

D/K

N/A

There is adequate supervision at break and lunch.

1

2

3

4

D/K

N/A

There are safe spaces available for students to engage
in suitable and interesting activities.

1

2

3

4

D/K

N/A

Staff engage positively with students across the school.

1

2

3

4

D/K

N/A

The students’ environment is pleasant, orderly and safe.

1

2

3

4

D/K

N/A

Students feel cared for and valued.

1

2

3

4

D/K

N/A

I have established effective clear routines for: gaining
quiet/ silence; distributing and collecting materials;
changing activities; clearing up.

1

2

3

4

D/K

N/A

Classroom expectations are discussed with and
understood by the students

1

2

3

4

D/K

N/A

Classroom expectations are positively framed,
referred to and reinforced.

1

2

3

4

D/K

N/A

Classroom expectations are clearly displayed
in the classroom.

1

2

3

4

D/K

N/A

All students are encouraged and supported to
achieve their full potential.

1

2

3

4

D/K

N/A

I explicitly teach the expectations and routines
of positive behaviour.

1

2

3

4

D/K

N/A

Students are encouraged to take responsibility for
their learning and behaviour.

1

2

3

4

D/K

N/A

Rewards are small and readily achievable.

1

2

3

4

D/K

N/A

There are effective student welfare policies in this school
(e.g. anti-bullying policies).

1

2

3

4

D/K

N/A

1

2

3

4

D/K

N/A

Support for students

My classroom rewards are linked to the school’s
reward system.

1

Rewards are awarded fairly and consistently.

1

2

3

4

D/K

N/A

There is an effective, relevant and inclusive SEN
policy in the school.

In my class consequences are clear to students and
appropriate to the unacceptable behaviour.

1

2

3

4

D/K

N/A

Behaviour issues are addressed in accordance with
equal opportunities legislation.

1

2

3

4

D/K

N/A

I apply consequences in a consistent and fair manner.

1

2

3

4

D/K

N/A

Students have opportunities to make their views known
and have these considered/acted on.

1

2

3

4

D/K

N/A

Consequences are understood by parents/guardians.

1

2

3

4

D/K

N/A

Students have someone they can talk to and listen to.

1

2

3

4

D/K

N/A

Students have a safe space (e.g. for calm/quiet time).

1

2

3

4

D/K

N/A

N/A

Whole school promotion of positive relationships
and diversity.

1

2

3

4

D/K

N/A

1

2

3

4

D/K

N/A

1

2

3

4

D/K

N/A

2

3

4

D/K

N/A

Around school
Rules and routines for movement around this
school are clear.

30

Problem areas are identified and adequately monitored.

1

2

3

4

D/K

Break time and/or lunchtime rules are understood
by students.

1

2

3

4

D/K

N/A

Peer support and mentoring services are available
to students.

The rules are communicated to and adopted by all staff.

1

2

3

4

D/K

N/A

Safeguarding concerns are taken seriously.

Corridors and social areas are well supervised/monitored.

1

2

3

4

D/K

N/A

City of Wolverhampton Council
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Whole school behaviour systems
An effective policy exists to promote positive behaviour.
I have a clear understanding of the school’s
code of behaviour.
Rules are communicated frequently and effectively
to students.
Staff (including non-teaching staff) are fully aware of,
and adopt, the school rules.
Rules are communicated effectively to parents
and guardians.
I have a clear idea of rewards that can be used
for acceptable behaviours.
I have a clear idea of the range of sanctions that can
be used for unacceptable behaviours.
A system is in place to monitor and review the
code of behaviour regularly.

Communication and joint working
1
1

1

1

1

1

1

1

2
2

2

2

2

2

2

2

3
3

3

3

3

3

3

3

4
4

4

4

4

4

4

4

D/K
D/K

D/K

D/K

D/K

D/K

D/K

D/K

1

2

3

4

D/K

N/A

N/A

Parents/guardians are routinely told of students’
positive behaviours and successes (notes home,
phone calls, meetings)

N/A

Parents/guardians are routinely informed about concerns
about students wellbeing and/or behaviour.

1

2

3

4

D/K

N/A

N/A

Young people are informed of any decision that
may impact on their learning.

1

2

3

4

D/K

N/A

N/A

Praise and concerns regarding pupils are
shared between staff.

1

2

3

4

D/K

N/A

N/A

Staff actively ensure there is an appropriate power
balance between staff, pupils and parents.

1

2

3

4

D/K

N/A

N/A

Staff adopt a multi-agency approach where appropriate
(e.g. using early help assessment, team around child).

1

2

3

4

D/K

N/A

N/A

There are effective means for parents to share important
information with staff, including in support planning.

1

2

3

4

D/K

N/A

There is effective dispute resolution with relationship
repair for pupils/staff/parents.

1

2

3

4

D/K

N/A

Where external agencies are involved, their advice is
shared effectively with teaching and other key staff

1

2

3

4

D/K

N/A

N/A

Support for staff
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There is collective responsibility for behaviour
management in this school.

1

2

3

4

D/K

N/A

Staff feel able to acknowledge difficulties with
behavioural issues.

1

2

3

4

D/K

N/A

Staff can access help to deal with student conflict.

1

2

3

4

D/K

N/A

Behavioural issues are recorded fairly and efficiently.

1

2

3

4

D/K

N/A

Staff roles are clearly defined.

1

2

3

4

D/K

N/A

Staff and parents work collaboratively to address
concerns about wellbeing and /or behaviour.

1

2

3

4

D/K

N/A

Staff peer support is valued and easily accessible.

1

2

3

4

D/K

N/A

Support services are used systematically and effectively.

1

2

3

4

D/K

N/A

Staff can access training in de-escalation, support
strategies, behaviour management etc.

1

2

3

4

D/K

N/A

City of Wolverhampton Council
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Environmental Checklist: Reflection & Action Planning
Checklist
completed by:

Environmental Action Plan: Review
Action Plan
review by:

Date:

Date:

What were the concerns that led to you completing the checklist?

What were the concerns that led to you completing the checklist?

What key areas for development or improvement have been highlighted?

What did you do?

What are you going to do/ change?

When

Who else is involved

What differences have you noticed?

Was there anything you planned to do/ change but did not do?

What next?

Continue with current plan/ strategies
Develop new environmental action plan
Move to Step 2 – implement targeted interventions

34
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Consequence: What happened
immediately after the behaviour?

Appendix 2: ABC Chart and Guidance Notes
ABC Chart
Below, we have listed some guidance notes, that you may find helpful when completing the
ABC Chart on the opposite page.

Antecedent: What happened prior to or as the behaviour occurred?
• What was the child or young person doing?
• Where were they?
• Who else was around?
• Who was not around?
• What had they been asked to do?

Behaviour

• Did they want something?
• Had an activity started/ﬁnished?
• What was their mood like?

Behaviour

• How did you/other people respond to the behaviour?
• How did the child or young person react to this?

ABC Chart

Name:

• Did the child or young person gain anything from this behaviour?
(e.g. a physical object, attention from an adult, activity avoidance, etc.)

36
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Date & Time

Antecedent: What happened prior to or as the behaviour occurred?

Antecedent: What happened prior
to or as the behaviour occurred?

• A step-by-step description of what the child or young person did.
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Appendix 3: My life in school checklist
Junior School Version
During this week, another pupil:

38

1

Called me names.

2

Said something nice to me.

3

Was nasty about my family.

4

Tried to kick me.

5

Was nice to me.

6

Was unkind because I am different.

7

Gave me a present.

8

Said they’d beat me up.

9

Gave me some money.

10

Tried to make me give them money.

11

Tried to frighten me.

12

Asked me a stupid question.

13

Lent me something.

14

Stopped me playing a game.

15

Was unkind about something I did or said.

16

Talked about something on the internet with me.

17

Told me a joke.

18

Told me a lie.

19

Got people to gang up on me.

20

Tried to make me hurt other people.

21

Smiled at me.

City of Wolverhampton Council

Not
at all

Only
once

More
than
once

■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■

■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■

■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
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During this week, another pupil:
22

Tried to get me into trouble.

23

Helped me to carry something.

24

Tried to hurt me.

25

Helped me with my classwork/homework.

26

Made me do something I didn’t want to do.

27

Talked about something on TV with me.

28

Took something off me.

29

Shared something with me.

30

Was rude about the colour of my skin.

31

Shouted at me.

32

Played a game with me.

33

Tried to trip me up.

34

Talked about things I like.

35

Laughed at me in a nasty way.

36

Said they would tell on me.

37

Tried to break something of mine.

38

Told a lie about me.

39

Tried to hit me.

Not
at all

Only
once

More
than
once

■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■

■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■

■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■

Adapted from the My Life in School Checklist originally designed
by Tiny Arora and adapted by Wolverhampton LEA (1992)
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Secondary School Version
During this week, another pupil:
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1

Helped me with my homework.

2

Called me names.

3

Said something nice to me.

4

Made fun of me about my family.

5

Tried to kick me.

6

Was nice to me.

7

Made fun of me because I’m different.

8

Gave me a present.

9

Threatened to hurt me.

10

Gave me some money.

11

Demanded money from me.

12

Tried to frighten me.

13

Asked me a stupid question.

14

Lent me something.

15

Had a go at me.

16

Made fun of me.

17

Talked to me about something on the Internet/social media.

18

Told me a joke.

19

Told me a lie.

20

Ganged up on me.

21

Tried to make me hurt other people.

City of Wolverhampton Council

Not
at all

Only
once

More
than
once

■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■

■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■

■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
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During this week, another pupil:
22

Smiled at me.

23

Tried to get me into trouble.

24

Helped me carry something.

25

Tried to hurt me.

26

Helped me with my classwork/homework.

27

Made me do something I didn’t want to do.

28

Talked about something on TV with me.

29

Took something off me.

30

Shared something with me.

31

Was rude about the colour of my skin.

32

Shouted at me.

33

Tried to hit me.

34

Tried to trip me up.

35

Talked to me about things I’m interested in.

36

Laughed at me.

37

Threatened to tell on me.

38

Tried to break something of mine.

39

Told a lie about me.

Not
at all

Only
once

More
than
once

■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■

■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■

■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■
■

Adapted from the My Life in School Checklist originally designed
by Tiny Arora and adapted by Wolverhampton LEA (1992)
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Appendix 4: Resiliency Wheel
Thinking about Resiliency : Rating Guidance

Thinking about Resiliency

What the ratings mean:
Rating

5
4
3

Increased
Bonding or
Connectedness

1

Never / Rarely

2

Infrequently

3

Occasionally

4

Some of the time

5

Most of the time

4

5

Provide
Opportunities
for Meaningful
Participation

Descriptor

5

3

2
2

4

1

2
1

Set Clear and
Consistent
Boundaries

1
2

1

1

Providing Opportunities for Meaningful Interaction

This strategy views young people as resources and involves them as active participants. They
take on responsibility by making decisions, planning, evaluating and implementing projects.

1

Set and
Communicate
High and Realistic
Expectations

3

1

For each resiliency-building strategy, three statements describe example situations where a child or
young person may have an opportunity to use or develop this source of resiliency. Consider all three
statements and decide an average rating that relates to how often this strategy is used in relation to
the child or young person.

2

3
3

4

2

4

5

Provide Care
and Support

4

5

3
Teach
Life Skills

5

Example Situations:
The young person is encouraged to make informed choices in his/her learning
wherever possible.
The young person is regularly invited to give feedback (through student voice or less structured
opportunities) to staff on different areas of school life, and opportunities to discuss the outcomes of
this feedback with key people.
The young person is given opportunities to develop initiatives or projects as part of the curriculum
and as part of the wider school community.
Overall Rating for this Area:

Adapted from ‘The Resiliency Wheel’, developed by Nan Henderson and Mike Milstein (2003)
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2

5

Increased Bonding or Connectedness

Providing Care and Support

Strengthening connections between the individual and pro-social persons or activities,
e.g. in schools increase family involvement, create engaging afterschool programs.

Caring relationships are elements of promoting resiliency. Research increasingly points out that
supportive environments and climates are essential for learning.

Example Situations:
Lunchtime and after school clubs offer the young person opportunities to participate in a
range of activities.
The young person is given opportunities to contribute to the school community in a range of
capacities.
There is timely communication between the school and young person’s family/carer.
The young person’s family/carer demonstrates an interest in the young person’s education
and wellbeing.

Example Situations:
The young person has identified at least one key adult whom they feel comfortable talking
to about any concerns and the young person has regular contact with this adult.
The young person has a stable friendship group.
The young person is not being bullied.
All school staff in regular contact with the young person have a good understanding of his
or her needs.

Overall Rating for this Area:

Overall Rating for this Area:

3

6

Set Clear and Consistent Boundaries

Set and Communicate High and Realistic Expectations

Be consistent and fair in implementing policies and regulations; this might be most effective in
combination with youth participation.

High and realistic expectations are excellent motivators; cooperative and interest-based learning
strategies such as service learning are effective.

Example Situations:
A positive behaviour management policy is used in school, which the young person is aware of.
The behaviour management policy is implemented consistently across the school.
Staff communicate their rationale for warnings, sanctions, and rewards clearly to the young person.

Example Situations:
Staff have high and realistic expectations of the young person, which are clearly communicated
to him or her on a regular basis.
The young person is given opportunities to determine his or her approach to a learning task,
where this is possible.
The young person is given opportunities to incorporate their own interests into their learning
where this is possible.

Overall Rating for this Area:

4

Teach Life Skills

Teaching such as conflict resolution and cooperation will help young people navigate
environmental challenges.

Overall Rating for this Area:

Example Situations:
Conflict resolution, effective communication and emotion management are taught as part of the
PSHE curriculum.
Opportunities for additional teaching (1:1 or small group) on conflict resolution, effective
communication and emotion management have been made available to the young person, if this
has been needed.
Positive communication and conflict resolution strategies are modelled by staff.
Overall Rating for this Area:
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Appendix 5: Stirling Wellbeing Scale
The Stirling Children’s Well-being Scale
Name:

Date:

Each item is scored 1-5
Never = 1

Statements

Never

Not
a
of Quite
All of
much of Some
lot
of
the time the time the time the time

Not much of the time = 2
Some of the time = 3
Quite a lot of the time = 4

1

I think good things will happen in my life.

■

■

■

■

■

2

I have always told the truth.

■

■

■

■

■

3

I’ve been able to make choices easily.

■

■

■

■

■

The minimum score is 12, and the maximum score is 60.
The mean average score is 44 with 50% of all scores within the range of 39-48.

4

I can find lots of fun things to do.

■

■

■

■

■

Items 1, 3, 4, 5, 6 and 8 relate to ‘positive outlook’.

5

I feel that I am good at some things.

■

■

■

■

■

Items 9, 10, 11, 12, 14 and 15 relate to ‘positive emotional state’.

6

I think lots of people care about me.

■

■

■

■

■

Items 2, 7 and 13 do not contribute to the well-being score, so should be omitted.

7

I like everyone I have met.

■

■

■

■

■

If the child or young person scores particularly low (i.e. 3) or particularly high (i.e. 14 or 15)
on these 3 items, their well-being scores may not be reliable and should be treated with caution.

8

I think there are many things I can
be proud of.

■

■

■

■

■

9

I’ve been feeling calm.

■

■

■

■

■

10

I’ve been in a good mood.

■

■

■

■

■

11

I enjoy what each new day brings.

■

■

■

■

■

12

I’ve been getting on well with people.

■

■

■

■

■

13

I always share my sweets.

■

■

■

■

■

14

I’ve been cheerful about things.

■

■

■

■

■

15

I’ve been feeling relaxed.

■

■

■

■

■

All of the time = 5

Total scoring for each column
Total overall score
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Appendix 6:
The Child Youth Resiliency Measure
To what extent do the sentences below describe you?
Circle one answer for each statement
Not
at all

48

A little Somewhat

Quite
a bit

A lot

Not
at all

A little Somewhat

Quite
a bit

A lot

1

I have people I look up to

1

2

3

4

5

23

I think it is important to serve my community

1

2

3

4

5

2

I cooperate with people around me

1

2

3

4

5

24

I feel safe when I am with my family/caregiver(s)

1

2

3

4

5

3

Getting an education is important to me

1

2

3

4

5

25

4

I know how to behave in different social situations

1

2

3

4

5

I have opportunities to develop skills that will
be useful later in life (like job skills and skills to
care for others)

1

2

3

4

5

5

My parent(s)/caregiver(s) watch me closely

1

2

3

4

5

26

6

My parent(s)/caregiver(s) know a lot about me

1

2

3

4

5

I enjoy my family's/caregiver’s cultural
and family traditions

1

2

3

4

5

7

If I am hungry, there is enough to eat

1

2

3

4

5

27

I enjoy my community's traditions

1

2

3

4

5

8

I try to finish what I start

1

2

3

4

5

28

I am proud to be a citizen of (insert country below)

1

2

3

4

5

9

Spiritual beliefs are a source of strength for me

1

2

3

4

5

10

I am proud of my ethnic background

1

2

3

4

5

11

People think that I am fun to be with

1

2

3

4

5

12

I talk to my family/caregiver(s) about how I feel

1

2

3

4

5

13

I am able to solve problems without harming
myself or others (for example by using drugs
and/or being violent)

1

2

3

4

5

Individual Resources
Domain

Contextual Resources
Score

Personal Skills

Score

Spiritual

(Items 2, 8, 10, 12, and 20)

(maximum score 25)

Peer Support

(Items 21 and 22)

(maximum score 10)

Education

(Items 13 and 17)

(maximum score 10)

14

I feel supported by my friends

1

2

3

4

5

15

I know where to go in my community to get help

1

2

3

4

5

(Items 4, 14, 19, and 24)

16

I feel I belong at my school

1

2

3

4

5

Total score for
individual resources:

17

My family stands by me during difficult times

1

2

3

4

5

18

My friends stand by me during difficult times

1

2

3

4

5

Relationship with Primary
Caregiver Resources

19

I am treated fairly in my community

1

2

3

4

5

Domain

20

I have opportunities to show others that I am
becoming an adult and can act responsibly

1

21

I am aware of my own strengths

1

2

3

4

5

(Items 6, 11, 16, 23, and 25)

22

I participate in organized religious activities

1

2

3

4

5

Total score for
relational resources:

City of Wolverhampton Council

Domain

Social Skills

(Items 3 and 15)

(maximum score 10)

Cultural
(maximum score 20)

(Items 1, 9, 18, and 26)

(maximum score 20)

Total score for
contextual resources:

Score

Physical Caregiving

2

3

4

5

(Items 5 and 7)

(maximum score 10)

Psychological Caregiving

wolverhampton.gov.uk

(maximum score 25)

Adapted from the RRC Evaluation Tool Basket: CYRM-28
resilienceresearch.org - Updated September 2013
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Appendix 7: Multi Element Support Plan
Getting it Right : Multi Element Support Plan

Agreed goals/ targets (should be SMART):

Plan No:

Pupil Name:

Date:

Contributors to the plan:
Environmental strategies
This is where we try to create an
environment that best matches the
child’s needs, e.g. access to activities,
use of language at the right level,
routines within the setting.

What are the incidents/behaviours that are causing concern?

What happens before and during incidents?
What happens before and during more successful times

Skills Development
This is where we think about new skills
we need to teach the child to replace the
behaviour causing concern, e.g. how to
ask for help, how to take turns, how to
manage anxiety.

What happens after incidents and more successful times

What are the child/ young person’s strengths, interests and successes?
Reward Strategies
If we want a child to change his/her
behaviour, we need to provide a
something to encourage the child
to make the change.

Briefly summarise any difficulties and additional needs:

Responding to difficulties.
We need to have a plan for:
• When things are starting to go wrong,
so we can intervene early to stop the
situation getting worse. (Diversion,
redirection, de-escalation)
• When things have gone wrong, to
resolve the situation as quickly and
safely as possible. (Keeping safe,
recovery, repairing harm)

Child’s views:
What would you like to achieve?
What would you like help with?
Is there anything you are worried about?

Parent(s) views:
What would you like to achieve?

Next Review Date: (*At least termly):

What would you like help with?
Child Signature

Parent Signature:

Is there anything you are worried about?
Teacher Signature
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Multi-Element Support Plan: Review
Action Plan
review by:

Date:

What were the concerns that led to you completing the multi-element action plan?

What did you do?

What differences have you noticed?

Was there anything you planned to do / change but did not do?

What next?

52

All targets achieved –
no need for further action

■

Develop new multi-element
action plan

■

Continue with current plan / strategies

■

Seek further external support / advice

■

City of Wolverhampton Council
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Notes
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